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Parents

We want to- support yow as parents too. We recognise thal some

[loeedmang/addﬂdfdwllﬂngmdu@to»ﬂwpandemw Thank supporting
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benefitted from this greatly. L yow would, like to talk someone aboul any wonries
youw mayy hare, or need more information on services thal can support yow irv these

difficull times, please see our Parent; Ambassador; or emails
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Parents as Partners
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* Reading: sharing and, reading books together. Visiting the library.

pundlwhom MWQ‘S&SQW(W’ diaries, letters,
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Homewonrk Amounts DOH/ Gimen Out Due Date
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* Our School Values Mascots
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We, willz

/\ Use kind, hands, feet and words to- emeryone /\
X - X

Work hard, ands help others to- work hard too
Demonstrate self-control

Showen\poﬂ\g//&i«»md&oﬂ\er& /\
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Qur Positirne Behamiour ngste,mj
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for demonstrating positine learing behariour irv schools

In/wer\g/du&smom we have a “Good to- be Green’ duspiug/ orv
which duld;ha&a/caﬁd/and/mam’wkeeptbs}wmg/ ‘Good

tobeGr\een/ ab all times. Th&r\epx\e/sfmt&me@ng/bfjrwwun
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card . A verbal reminder of appropriate behariour is girven.
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legacy
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“ducational Vists (iips)
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*Informations will be: sent vias emails Yow pay throughy Parentpauy.
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The pupil can, after discussion with the teacher:

write sentences that are sequenced to form a short narrative (real or fictional)
demarcate some sentences with capital letters and full stops

segment spoken words into phonemes and represent these by graphemes, spelling
some words correctly and making phonically-plausible attempts at others

spell some commen exception words*

form lower-case letters in the correct direction, starting and finishing in the right place
form lower-case letters of the correct size relative to one another in some of their writing
use spacing between words.

The pupil can, after discussion with the teacher:

write simple, coherent narratives about personal experiences and those of others (real
or fictional)

write about real events, recording these simply and clearly

demarcate most sentences in their writing with capital letters and full stops, and use
question marks correctly when required

use present and past tense mostly correctly and consistently

use co-ordination (e.g. or / and / but) and some subordination (e.g. when / if / that /
because) to join clauses

segment spoken words into phenemes and represent these by graphemes, spelling
many of these words correctly and making phonically-plausible attempts at others

spell many common exception words®

form capital letters and digits of the correct size, orientation and relationship to one
anather and to lower-case letters

use spacing between words that reflects the size of the letters.

The pupil can, after discussion with the teacher:

write effectively and coherently for different purposes, drawing on their reading to inform
the vocabulary and grammar of their writing

make simple additions, revisions and proof-reading comections to their own writing
use the punctuation taught at key stage 1 mostly correctly®

spell most common exception words®

add suffixes to spell most words correctly in their writing (e.g. —=ment, —ness, =ful,
—less, —ly)*

use the diagonal and horizontal strokes needed to join some letters.

Working towards the expected standard

The pupil can:
read accurately by blending the sounds in words that contain the common graphemes for all 40+
phonemes®

read accurately some words of two or more syllables that contain the same grapheme-phoneme
cormespandences (GPCs)*

read many common exception words®
In a book closely matched to the GPCs as above, the pupil can:
* read aloud many words quickly and accurately without overt sounding and blending
* spound out many unfamiliar words accurately
In a familiar book that is read to them, the pupil can:
® answer questions in discussion with the teacher and make simple inferences

Working at the expected standard

The pupil can:

* read accurately most words of two or more syllables
® read most words containing common suffixes®

* read most common exception words®

In age-appropriate’ books, the pupil can:

* read most words accurately without overt sounding and blending, and sufficiently fluently to
allow them to facus on their understanding rather than on decoding individual words?

* sound out most unfamiliar words accurately, without undue hesitation
In a book that they can already read fluently, the pupil can:

® check it makes sense to them, correcting any inaccurate reading
® answer questions and make some inferences
® explain what has happened so far in what they have read

Working at greater depth

The pupil can, in a book they are reading independently:
* make inferences

®* make a plausible prediction about what might happen on the basis of what has been read so far
* make links between the book they are reading and other books they have read
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Our Vision
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*All childrerny wills reachs their indimidual, mathematical
potentials /\
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identify hour they coulds improve.
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Maths
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The pupil can:

read and wrrite numbers in numerals up to 100

partition a two-digit number into tens and ones to demonstrate an understanding of place value,

though they may use structured resources’ to support them

add and subtract two-digit numbers and ones, and two-digit numbers and tens, where no

reqgrouping is required, explaining their method verbally, in pictures or using apparatus (eg. 23 +

5; 46+ 20; 16 - 5; BE - 30) The pupil can:

recall at beast four of the sbe number bonds for 10 and reason about associated facts

(e.0.6 +4 =10, therefore 4 + 6= 10and 10 -6 =4) read scales® where not all numbers on the scale are given and estimate points in between
* count in twos, fives and tens from 0 and use this to solve problems recall and use multiplication and division facts for 2, 5 and 10 and make deductions outside known
* know the value of different coins multiplication facts

name some common 2-0 and 3-D shapes from a group of shapes or from pictures of the shapes use reasoning about numbers and relationships to solve more complex problems and explain their

and describe some of their properties (e.g. triangles, rectangles, squares, circles, cuboids, cubes, _ . )
pyramids and spheres). thinking (e.g. 29 + 17 = 15 + 4 + O ; ‘together Jack and Sam have £14. lack has £2 more than Sam.

' Far example, base 10 apparatus.
* Koy mumbes bands o 10 are: 0+10, 1+ 8,2+ .3 + 7,4+ 6,54 5. sohve unfamiliar word problems that involve more than one step (e.g. ‘which has the most biscouits,

4 packets of biscuits with 5 in each packet or 3 packets of biscuits with 10 in each packet?)
read the time om a clock to the nearest 5 minuwtes

The pupil canc describe similarities and differences of 2-0 and 3-0 shapes, using their properties [e.g. that two
read scales® in divisions of ones, twos, fives and tens different 2-D shapes both have only one line of syrnmetry; that a cube and a cuboid have the same

partiticn any two-digit number into different combinations of tens and ones, explaining their number of edges, faces and vertices, but different dimensions).
thinking verbally, in pictures or using apparatus " The scale can be inthe form of a number lne or a
add and subtract any 2 two-digit numbers using an efficient strategy, explaining their method
werbally, in pictures or using apparatus (e.g. 48 + 35, 72-17)
recall all number bonds to and within 10 and use these to reason with and calculate bonds to and
wiithin 20, recognising other associated additive relationships (eg. If 7 + 3= 10then 17 + 3 = 20; if
7-3=dthen17-3=14;leading to if 14+ 3=17then 3 + 14=17,17-14=3and 17 - 3=14)
recall multiplication and division facts for 2, 5 and 10 and use them to solve simple problems,
demonstrating an understanding of commutativity as necessary
identify £, 1, +. 4, 1. of a number or shape, and know that all parts must be equal parts of the
wihole
use different coins to make the same amount
* read the time on a clock to the nearest 15 minutes
* name and describe properties of 2-0 and 3-D shapes, including number of sides, vertices, edges,
faces and lines of symimietry.
* Thee scale can be in the form of a number lne or a practical messuring situation.

Hiw much money does Sam hawe? etc)
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Teachers assess childreny all the time: Listening to- their answens, observing them in

* Abthe end of Year | (June), childrerv sit the: Phonics Checks
* In Year 6, childrerny complete statutory national, assessments irv Englishy and, Maths
dw\'mg/l\/\ag/
* In June, Year 4 will complete a statutory times tables test
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PRIMARY SCHOOL

Being Great Produces Stars
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Home Our School wWho's Who k- _information Our Learning News, Events and Diary Get in Touch

Covid-19 Response Home Learniny,
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Parental Engagement

Nursery
At Bordesley Green Primary School we value parents as partners, we believe that for children to reach their full potential
parents/carers and school need to work together in unison.
We offer a wide range of opportunities for parents to part of their child’s education. Our Parent Ambassacdors offer a programme of Rece ptlon
classes for parents in our Community Hub. Please see the Parent Ambassadors page for further details.
In Reception, Year 2 and Year 6 parents will be invited to attend a meeting outlining the End of Year expectations for the appropriate Year1
year group and strategies and ideas on how they can support their child to reach them at home. This will be supported by an End of
Year expectations document.
Parents’ Evenings are held once a term and are a designated time for parents to speak to their child's teacher about their personal Year 2

and academic progress however as a school we encourage an open dialogue with parents.

Parents of children with a special educational need also have a designated time with the school's Special Educational Needs
Coordinator or her Deputy to discuss the child’s progress. In addition, the school SENCO and Deputy are on the playground regularly Year 3
checking in with parents.

s
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Workshops Year 4

Parent workshops can also be devised and delivered based on the schools key areas of focus.




PRIMARY SCHOOL

Being Great Produces Stars

» » . » . » . . »
Home Our School Who's Who Key Information Our Learning News, Events and Diary Get in Touch

Summer Term 2 2021

» Year 1 Knowledge Organiser

» Year 2 Knowledge Organiser
» Year 3 Knowledge Organiser
» Year 4 Knowledge Organiser
» Year 5 Knowledge Organiser
» Year 6 Knowledge Organiser

Covid-19 Response Home Learning

knowledgeorganiser-y6.pdf 4 /10 —  100% + = ot)
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fﬁiﬁ_ Knowledge Organiser — Geography: Time Tr3
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™ Political Maps: A Political Map represents countries, states capital city | A city that functions as
and towns. Often they are painted different colours so we the seat of government
"4 can see them better. This map shows names and and adminishaiive contrs:

bouries: of a country.

A larger town that has
been given a charter to

Physical Maps: Physical maps show natural features suchas 9 £ £ "."":o':' "'V&'.N;';“"’V a
mountains, lowlands, major rivers, seas, oceans and v = city acal 3
2 ecosystems like deserts and rainforests on a global scale.

aeria A photograph taken from
iph | above of an object or a
piece of land

1
photogral
The size of the area covered helps determine the scale of a Physical Physical geography is
map. A map that shows an area in great detail, such as a geography | the study of the natural

street map of a neighbourhood, is called a large-scale map

because objects on the map are relatively large. A map of

a larger area, such as a continent or the world, is called a

small scale map because objects on the map are relatively
3 small.

Today, maps are often computerized. Many computerized Human Human geography is the
maps allow the viewer to zoom in and out, changing the geography | study of how humans
scale of the map. A person may begin by looking at the have had an impact on

world and how it can
change gg the course of
a river, weather.

map of an entire city that only shows major roads and then the natural world eg
zoom in so that every street in a neighbourhood is visible. building of houses and

roads, deforestation.




PE Kit: e : s : 1 "‘H:f

« White t-shirt
¢ Plainh black shorts, |eggings or traCcksuit

e
yi
-

bottoms
e Pumps or trainers : ‘ :
« [,Ong hair should be tied back , e a3
e Remove all jewellery
¢ Remove headscCarf (a Skull Cap may be worn)

1

Y '/('
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PE Kit should be kept ih school but taken 4
home every holiday to be washed. v : —

Your teacher will contaCt your parents if you do
not have PE kit.




~ ID - Wednesday and Friday
~|A - Monday and Thursday,
H - Tuesday and, Thursday,
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book
- Filled water bottle

- Coat or sunhat dzpznding on ihz/\

A wreather
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4 days
Absence

Pupil’s attendance is at
risk of becoming a
concern.

Class teacher will discuss
attendance with parents.

Early intervention
considered where there is
a history of low attendance
or a recognisable pattern
of absence.

Concerning levels of child
absence.

Stage 1 letter sent out
when attendance drops to
96%.

Phone call or conversation
with parents if there is no
improvement.

Possible early help support
offered.

10 days
Absence

The child is at high risk of
Persistent absence

Stage 2 letter sent out
requesting parents attend
an informal meeting with a
senior member of the
attendance team to discuss
concerns.

Where absence to date has
been authorised a medical
evidence letter will be
issued.

Early Help support
reviewed or offered.

The child is at serious risk
of Persistent absence.
FAST Track proceeding

start.

Stage 3 (SARM) letter sent
to parents.

Attendance leader formal
meeting with parents
(SARM).

Review early help and
previously agreed actions.

Agreed attendance plan
putin place.

16 days
Absence

The child is at serious risk
of Persistent absence.

Formal warning notice sent
to both parents following
an additional unauthorised
absence.

Pupil’s attendance
monitored on a daily basis.

Continued internal
programmes of support

A multidisciplinary
approach to be considered
and offered.

The child is now considered a
Persistently Absent child.

Persistent Absence is when a pupil
enrolment’s overall absence equates to
10 per cent or more of their possible
sessions.

Over an academic year this equates to 19
days.

At this stage the child will be PA for the
remainder of the school year.

If criteria has been met a referral to the
Birmingham Attendance Legal
Intervention Team will be made which
could result in a penalty notice being
issued and/or court proceedings being
taken.

Safeguarding referrals at this stage can be
made.

The child and family will continue to be
supported.
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